In this study, the authors examine the influence of interracial interaction expectation and campus racial climate perception on attitudes toward interracial interaction which, in turn, influences the levels of interracial interaction among students at a multicultural university in Malaysia. Interaction across race is fundamental to students' growth and development. Responses from 193 Malay and 165 Chinese students were analysed by means of hierarchical regression. Results support the hypothesized influence of interracial interaction expectation and campus racial climate perception on attitudes toward interracial interaction for the Chinese students. For the Malay students, however, only interracial interaction expectation is significant. Attitudes toward interracial interaction, in turn, significantly predict levels of interracial interaction for both groups. The results support the hypothesized differential strength of relationships among the variables for the two racial groups. Implications for higher education are discussed.
Introduction
In institutions of higher learning, interaction across race, as a form of diversity experience, is fundamental to students' growth and development (Bowman, 2010 (Bowman, , 2011 Brennan & Osborne, 2008; Gurin, Dey, Hurtado, & Gurin, 2002; Milem, Chang, & Antonio, 2005) . Accordingly, studies on factors enhancing interracial interaction among students are crucial for higher education policy and practice. Chang, Denson, Saenz, and Misa (2006) point out that whereas the benefits of interaction across race/ethnicity have been extensively examined within the study of higher education, the equally important conditions that promote and sustain high levels of interracial interaction among students have been understudied. A handful of researchers, particularly examining intergroup contact, have examined the influence of selected individual background and psychosocial variables on interracial interaction. The relationships between interracial interaction expectation (defined as expectation that racially different peers are interested in interacting with one's racial group), and campus racial climate perception (defined as perception of race relations on campus), attitudes toward interracial communication (defined as interest in participating in cross race interaction with peers) and levels of interracial interaction (defined as frequency of interaction with racially dissimilar peers) have not, however, been the subject of previous studies on students' diversity engagement and race relations on campuses. To fill the gap, this analysis focuses on examining the influence of interracial interaction expectation and perception of campus racial climate on attitudes toward interracial interaction which, in turn, influence levels of interracial interaction among students at a multicultural university.
Although this study builds on previous studies that examined correlates and predictors of intergroup interaction it differs from them in three ways. First, unlike previous studies, which were predominantly conducted in the context of host-immigrant/sojourner relations, this study is conducted at a university in a country where there is no "real" majority in terms of majority-minority relations. Previous studies on majority-minority relations have generally equated the majority with the host or the dominant group. Malaysia is a multicultural, multiracial society with no "real" majority in majorityminority relations (Baharuddin, 2005) . Departing from the common understanding that the majority is necessarily the dominant group, the present study focuses on the Malays, the indigenous people who form the majority in Malaysia but are not dominant in the economic sphere. The Chinese-Malaysian, on the other hand, although constituting a minority in the overall population, commands a "majority voice" in the economic sphere. Second, it specifically examines the impact which interracial interaction expectation and campus racial climate perception have on attitudes toward and levels of interracial interaction, which has not previously been examined. Third, it focuses on attitudes toward interracial interaction rather than attitudes toward the majority/minority, as was the case in many previous studies. Because of these important differences, the aim of this study is to make a unique contribution to improving understanding of how to promote and sustain a high level of interracial interaction among students in multicultural campuses situated in Malaysia's multicultural contexts. In terms of policy and practical implications, this study provides descriptive information about students' perceptions of campus racial climate, interracial communication attitudes, and frequency of interracial communication in the university in question. With regard to theoretical contributions, this study clarifies how strong an influence interracial interaction expectation and perception of campus racial climate perception have on attitudes toward and levels of interracial interaction for undergraduate students in an environment where there is no "real" majority in terms of majority-minority relations.
Educational and social relevance of interracial interaction
The educational and social relevance of interracial interaction, a key form of students' diversity engagement, is well supported by numerous empirical studies. The value of interracial contacts and interactions among students can be argued on two points. One relates to students' growth. In the higher education diversity literature, Chang, Astin, and Kim (2004) , Milem et al. (2005) , and Arellano, Torres, and Valentine (2009) , for instance, indicate that studies have linked high levels of interracial interaction with a more positive self-concept, problem-solving skills, growth in leadership and cultural awareness/understanding, as well as a high level of civic interest. The other relates to racial unity and integration. In the rich literature on intergroup contact, frequent positive interracial interaction is significantly associated with reduced prejudice and improved intergroup relations (Dovidio, Gaertner, & Kawakami, 2003; Pettigrew & Tropp, 2006; Tamam, 2009; Tamam, Idris, & Tien, 2011) . Interaction with culturally dissimilar peers in the learning environment can improve mutual understanding by challenging students to refine their thinking and be mindful of the negative stereotypes prevalent in their environment (Engberg, 2007; Muthuswamy, Levine, & Gazel, 2006) . Positive cross-race social experiences during university should lead to more fruitful cross-race relations later in life (Brunner, 2006) . It must also be pointed out that, whereas positive interracial interactions bring benefits, negative interracial interactions have been reported as detrimental to student outcomes (Bowman & Denson, 2011) .
Students must experience meaningfuly interactions with peers of different race groups through classroom activities, assignments, and outdoor subject-related activities in order to reap the benefits of diverse classroom and campus environments. Muthuswamy et al. (2006) argue that race-related diversity experiences must be viewed as a communication concept elicited through contact and interaction. Umbach and Kuh (2006) assert that structural diversity which refers to racial/ethnic composition in the student body does not bring as much benefit to the diversity experience as do the quantity and quality of interaction with the culturally dissimilar others that campus environments offer. Chang (2007) argues that the overall educational benefits of racial diversity on campuses seem to be determined largely by the level of student engagement or involvement in positive interracial interactions.
Altogether, the literature clearly underscores the fact that universities have an important role and can make a significant difference not only in improving students' learning, experiences, and educational outcomes but also in enhancing campus racial integration through engagement in positive interactions with culturally dissimilar others. Interaction across racial groups, however, often does not occur naturally; many students even resist diversity when given the opportunity of mixing with students from diverse races. Studies that have examined interracial interaction in higher learning institutions in the United States found that students have limited interracial interaction although diversity is hailed and promoted in the institutions (Avery & Thomas, 2004; Halualani, Chitgopekar, Morrison, & Dodge, 2004; Summers & Volet, 2008) . Researchers who have conducted studies on race relations on university campuses in Malaysia (Aziz, Salleh, & Ribu, 2010; Yeoh, 2006) have suggested that interracial interactions among students are still limited.
In order for students to obtain the benefits of interracial interaction universities must identify and promote conditions that facilitate student interactions with racially dissimilar peers. Chang et al. (2004) argue that students' interaction with peers is one of the most powerful educational resources in higher education. Researchers have examined the impact of individual characteristics, perceptions and attitudes, and institutional contexts on interracial interaction in higher learning institutions (e.g., Chang et al., 2004; Pavel, 2006; Saenz, Ngai, & Hurtado, 2006) . Although there have been studies that examined antecedents of interracial interaction, the influence of interracial interaction expectation and campus racial climate perception on attitudes toward interracial interaction which, in turn, influences levels of interracial interaction has received little attention.
Linking interracial interaction expectation, perception of campus racial climate and interracial interaction
Intergroup contact theory provides a framework for examining factors influencing interracial interactions in the present study. The extent and benefits of interracial interaction are contingent upon the presence of appropriate conditions (Dovidio et al., 2003; Pettigrew & Tropp, 2006) . One of the conditions is favourable environment. Harper and Hurtado (2007) assert that comfort within the campus environment is one of the significant determinants of frequent positive contact with racially dissimilar peers. Chang (2007) , likewise, claims that environmental conditions on the campus are part of what determines the frequency and nature of cross-racial interaction. This echoes Hurtado, Milem, Clayton-Pedersen, and Allen's (1998) and also Saenz et al.'s (2006) assertion about the role which positive campus climate has in promoting interracial interaction and diversity engagement. Levin, Van Laar, and Sidanius (2003) found that a negative perception of campus racial climate led students of different racial groups to have more ingroup interactions and friends instead of interacting and making friends across racial groups. These findings clearly indicate that students' perception about the racial climate in the campus influences propensity and level of interaction with racially dissimilar peers.
In addition to the campus environmental factor, expectation is another factor that accounts for variations in interest in interaction and socialization with racially dissimilar peers (Pavel, 2006) . According to Shelton and Richeson (2005) , people's conceptions of what others think, feel, and do are just as important as their own thoughts, feelings, and behaviour. Drawing on this argument, it is reasonable to assume that degree of interest in interracial interaction is a function of expectation in terms of how much interest and effort members of other racial groups have and make in terms of interacting with their own racial group. Langmia and Durham (2007) point out that seeing others not showing interest increases communication distance. Plant, Butz, and Tartakovsky (2008) found support for the idea that participants who had negative expectations about intergroup interaction reported more anxiety. This in turn is associated with negative behavioural intentions such as the desire to avoid interracial interaction and being more likely to blame members of the other racial groups if interracial interaction did not go well.
The literature suggests that attitudes toward and levels of interracial interaction among students of multicultural campuses are impacted by perceptions of campus racial climate and interracial interaction expectation. Empirical evidence about the relationships between these variables is lacking, however. In the light of the studies reviewed here and other relevant studies, it is expected that campus racial climate perception and interracial interaction expectation significantly predict attitudes toward interracial interaction which, in turn, significantly predict levels of interracial interaction. Figure 1 summarizes the theoretical linkages between the variables.
Race has a pertinent role when the hypothesized relationships between the variables are examined. This is because researchers have consistently found racial differences in the patterns of interracial interaction and the factors impacting the patterns of interracial interaction (e.g., Doerr, Ashby Plant, Kunstman, & Buck, 2010; Halualani et al., 2004; Plant et al., 2008; Saenz et al., 2006) . Doerr et al. (2010) , for instance, found differences in expectancies for interracial interactions between Black and White. White participants had more interest than Black participants in avoiding interracial interactions. Halualani et al.'s
Interracial interaction expectation
Attitudes toward interracial interaction
Levels of interracial interaction
Campus racial climate Figure 1 . Theoretical relationships between campus racial climate, interracial interaction expectation, attitudes toward and levels of interracial interaction.
(2004) findings illustrate that racially/ethnically different university students have limited interaction with each other. Plant et al. (2008) found differences in how Hispanic and nonHispanic White participants approach interethnic interactions. Non-Hispanic White participants who were angry about interethnic interactions wanted to avoid these interactions, whereas anxiety was the key predictor of avoidance for the Hispanic participants. Saenz et al. (2006) found differences in predictive strength of factors influencing positive interracial interaction among African, American, Asian American, and Latino and White college student samples. Given this racial difference finding, it is expected that the relationships between the variables examined in the present study will be different across racial groups.
Research objective and study context
Interracial interaction in a multicultural university is an important practice and a significant area of inquiry. This is because a multicultural university setting is a microcosm of a larger multicultural society and interaction between students of different races is a form of diversity that significantly determines students' educational outcomes and perspectives on race relations. Researchers who have conducted studies on race relations on university campuses in Malaysia (Aziz et al., 2010; Yeoh, 2006) have suggested that segregation is still an issue and interracial interactions are limited to classroom contacts. On a macro level, the race relations in the country have been described as peaceful and harmonious despite some thorny multicultural issues raised by the different political or racial groups. It is important to note that most political groups in the country are race-based. Consequently Baharuddin (2005) describes the race relations in the country as being in a state of stable tension. At the time of writing, the proposed Race Relation Act to be tabled in parliament in February 2012 testifies to the fact that race relations in the country are fragile. Against this background, it is very important for universities to identify the factors that enhance students' interracial interaction. The aforementioned arguments and the related literature reviewed provide the basis for this study. In this study, we examine (1) the impact which campus racial climate perception and interracial interaction expectation have on attitudes toward interracial interaction, (2) the influence of attitudes toward interracial interaction on the levels of interracial interaction among students in a multicultural university, and (3) whether the nature and strength of relationships between the variables are different across racial groups. Our analysis not only adds to the literature but clarifies the role of interracial interaction expectation and campus racial climate in promoting interracial interaction and relations among students in the multicultural setting of Malaysian universities.
The university under study is one of the premier public research universities in Malaysia. Racial breakdown of the student population closely reflects the 6:3:1 national ratio of Malays to Chinese to Indians, which are the three main racial groups in Peninsular Malaysia. The Malays are Muslims; the Chinese and the Indians are either Buddhists or Christians. A large majority of local undergraduate students of all races live in residential colleges. With regard to academic courses at the undergraduate level, all undergraduate programmes offered are three-year programmes, except for engineering and medicine which are four-and five-year academic programmes. Bahasa Malaysia which is the national language and English are widely used in instruction at the undergraduate level. The university is not only diverse in its student population but also has a varied and diverse population of faculty members. Malay, Chinese and Indian racial groups are quite well represented among the members of the faculty.
Method

Sampling and data collection
This analysis used data from the students' interracial communication behaviour survey collected in 2009 at the university in question. The method of data collection was a survey instrument which the authors designed. Self-administered questionnaires were distributed in person. The respondents were randomly drawn from a list of undergraduate students living at three residential colleges on the university campus. These three residential colleges were selected because they were the ones most diversely populated with the highest ratio of Chinese and Indian students and the Malay students formed the majority. The rest of the residential colleges had a very low ratio of Chinese and Indian students. These residential colleges were contacted for a list of students and their room numbers. Only Malay, Chinese, and Indian students were included in the sampling frame. Using table random number, the authors conducted random sampling based on the last three digits of the students' matriculation (student identification) number. We chose the last three digits, regardless of whether they were even or odd numbers, because the target sample size was in hundreds. Trained research assistants met the respondents on an individual basis to invite their voluntary participation in the survey. Those who gave their consent to participate in the study were asked to complete the questionnaires and received a token gift for their participation.
Although the data set came from the responses of Malay, Chinese, and Indian students, only the data for the Malay and Chinese students were used in this analysis. The Indian students' responses were dropped from the analysis for two reasons. One is that the number of usable questionnaires was small (around 40). The other more important reason is that the responses for the dependent variable were highly skewed and showed almost no variation. The final sample consists of responses from 193 Malay (a response rate of 96.5%) and 165 Chinese (a response rate of 97.0%) students. There were more female (Malay ¼ 66.8%; Chinese ¼ 64.2%) than male respondents (Malay ¼ 32.2%; Chinese ¼ 35.8%). Although age varied from 19 to 29 years, the mean age for the two groups is round 21 years [M(SD) Malay ¼ 21.09 (1.45); M(SD) Chinese ¼ 21.12 (1.31)]. All levels of undergraduate students (first-, second-, third-, and fourth-year) were represented in the study. The overall sample was representative in terms of age, gender, and level of undergraduate study.
Measurement
Level of interracial interaction was indexed by means of two items with a six-point scale. The respondents were asked "How frequently do you interact with peers from different race groups on this campus?" and "How frequently do you socialize with peers of different race groups on this campus?" The response scale for both items was: every day, three to five days per week, one to two days per week, once every week, less often and never. A higher mean composite score on the scale indicates a higher level of interracial interaction. From the inter-items correlation analysis, the alpha reliability of the scale is 0.72.
Attitudes toward interracial interaction with peers were measured with two five-point Likert-type items. The respondents were asked "How important is it for you to interact with peers of a different race on this campus?" with response options of not at all important, not important, somewhat important, important, and extremely important. They were also asked "How much interest do you have in socializing with peers of a different race on this campus?" with response options of not at all interested, not interested, somewhat interested, interested, and very interested. The scale essentially measures individuals' interest in participating in cross-race interaction with peers. A higher mean composite score on the scale indicates a greater interest in and desire to engage in interaction with racially dissimilar peers. The alpha reliability of the scale is 0.73.
Interracial interaction expectation was also measured with two four-point items. The respondents were asked "In your opinion, how much importance do peers from other racial groups on this campus place on interacting with members of your racial group?" with response options of not important, somewhat important, important, and extremely important. They were also asked "In your view, how much effort do members of the other racial groups on this campus make to interact with members of your racial group?" with response options of no effort, little effort, some effort, and a lot of effort. A higher mean composite score on the scale indicates a more favourable perception that racially dissimilar peers are interested in interacting with one's racial group. The alpha reliability of the scale is 0.63, which is somewhat low but still acceptable.
A five-item campus racial climate perception scale was developed to measure individuals' general view of race relations on the campus. The respondents were asked to indicate their degree of agreement on a five-point scale (1 ¼ strongly disagree to 5 ¼ strongly agree) with the following five items: students from different racial groups have sufficient contact with each other at this campus; students leave this campus with an improvement in their sensitivity to other cultures; Malay and non-Malay students in this university have important things to offer each other; students of different races have much to do with each other in this university; and teachers in this university pay attention to both Malay and non-Malay students. The items were factor-analysed with principal component analysis. All five items loaded on one factor (loadings range from 0.60 to 0.76) with eigenvalues of 2.48 (the percentage of variance explained by this factor was 53.61). Reliability analyses of the scale provided evidence of the internal consistency of the items (a ¼ 0.74).
The respondents were also required to state their year of birth, the number of semesters they had been at the university, and mark the appropriate category pertaining to gender and race, as well as whether they were brought up in a mixed race community and had attended national school during higher secondary education. National schools are schools in which the language of instruction is the national language, Bahasa Malaysia.
Analytical approach
Descriptive analyses were performed prior to multiple regression analyses. The descriptive analyses explored variations in the dependent and independent variables. A Chi-square analysis or t-test was used to compare the groups on all the variables. A series of block entry hierarchical regression analyses was carried out to test the hypothesized relationships. We did this to control the probable confounding influence of other variables in testing the relationships between the selected independent variables and the dependent variable. The data were segregated by race group in the regression analyses. We did this to examine whether the nature and strength of relationships between the variables are different across racial groups.
Results
First, descriptive information on the variables is presented. The Malay and Chinese students were comparable in terms of mean age, mean number of semesters, and proportion of males to females. The results of Chi-square tests, however, revealed that the proportion of Malay respondents (77.2%) who came from a predominantly same-race community was significantly higher than the proportion of Chinese respondents (57.6%) who came from a predominantly same-race community [x 2 ¼ 14.896, df ¼ 1, p ¼ 0.000]. Similarly, the proportion of Malay respondents (71.0%) who had only attended national school during higher secondary education was significantly higher than the proportion of Chinese respondents (43.0%) who had only attended national school during higher secondary education [x 2 ¼ 27.417, df ¼ 1, p ¼ 0.000]. With regard to the independent and dependent variables, there were variations, and all means were above the theoretical mid-point score, indicating that the two groups performed favourably on all the key variables. Independent t-tests were conducted to compare Malay and Chinese respondents' means for the independent and dependent variables. The two racial groups' levels of interracial interaction are significantly different. The Chinese respondents had a significantly higher mean (M ¼ 4.70, SD ¼ Table 1 , interracial interaction expectation, racial campus climate perception, attitudes toward and level of interracial interaction were correlated with each other for both Malay and Chinese students. There was no multicollinearity problem because none of the main variables are highly correlated with each other.
Results of hierarchical regression analyses by racial group are presented in Table 2 . First, as shown in Table 2 , in the first step of the regression analysis none of the five demographic variables were significant predictors of attitudes toward interracial interaction for either group. In step 2, it was found that expectation of interracial interaction (b ¼ 0.474, p , 0.001), but not racial campus climate perception, is a significant predictor of attitudes toward interracial interaction for the Malay respondents. Thus, the hypothesized influence of the two independent variables was partially supported for the Malay students. The two independent variables explained 25.8% of the variance in attitudes toward interracial interaction [F Change (2, 185) ¼ 33.165, p ¼ 0.000]. For the Chinese students, however, both the independent variables were significant predictors, thus supporting the hypothesized relationships. The two independent variables explained 27.6% of the variance in attitudes toward interracial interaction for the Chinese students [F Change (2, 157) ¼ 31.448, p ¼ 0.000].
Next, level of interracial interaction was the dependent variable in the analysis. As evident in Table 2 , controlling for interracial interaction expectation and racial campus climate perception, the analysis revealed a significant relationship between attitudes toward interracial interaction and the level of interracial interaction for both the Malay Table 1 . Range, means, standard deviations, and zero-order correlations. . Therefore, the hypothesized influence that attitudes toward interracial interaction have on levels of interracial interaction was supported. It is also important to note that, in the final regression analysis, interracial interaction expectation and perception of racial climate were not significantly related to level of interracial interaction for the Chinese students; however, for the Malay students only interracial interaction expectation was significantly related to the level of interracial interaction. These findings imply that the nature of the relationships between the two independent variables and the dependent variable is non-asymmetrical for the Malay and Chinese students.
Discussion and conclusion
This study was carried out in order to determine the influence of interracial interaction expectation (expectation that peers from a different racial group have an interest in interacting with one's own racial group) and campus racial climate perception (perception of race relations on campus) on attitudes toward interracial interaction. This is, in turn, hypothesized to influence the level of interracial interaction among undergraduate students at a multicultural university where there is no real majority in terms of majority-minority relations.
At the individual level, the findings clearly show the level of interracial interaction among students at the university under study is not good enough, despite the continuous calls for students to mingle on a regular basis. Interracial interaction on a daily basis among students at the university is not a norm yet. More needs to be done to increase the frequency of interracial interaction among students. At a group level, the minority Chinese students have more frequent interracial interaction than the majority Malay students. This is to be expected because the Chinese, being the minority in a predominantly Malay campus, actually have greater opportunity for interaction with their Malay peers, and they perhaps see the necessity or desirability of such contact and interaction for themselves. This finding is consistent with the ideological asymmetry hypothesis of the social dominance theory, which suggests that frequent interracial interaction/socialization has greater appeal to a minority than to a majority (Sidanius & Pratto, 1999) . Another interpretation of the observed differential interracial interaction level is that it could mean that the minority Chinese are not segregating themselves. This is in line with Pavel's (2006) argument that self-segregation is not necessarily a problem that has to be associated with the minority.
Racial diversity on campuses would not by itself bring about more interracial interaction or self-segregation. A host of psychological, social-cultural, and institutional factors explain the variance in the attitudes toward and level of interracial interaction. Among the many factors, this study specifically examines the influence which attitudes toward interracial interaction have on the level of interracial interaction. Attitudes toward interracial interaction are a significant predictor of the level of interracial interaction for both Malay and Chinese students, and the influence is much stronger for the Chinese students. The findings not only lend further support to the literature on the impact of positive attitudes on behaviour (e.g., Chang et al., 2004; Pavel, 2006; Saenz et al., 2006) , but also corroborate the idea that the strength of the relationship between attitudes and behaviour differs across racial groups (e.g., Halualani et al., 2004; Pavel, 2006; Plant et al., 2008; Saenz et al., 2006) .
The analysis also clearly shows that attitude toward interracial interaction is, in turn, influenced by how much interest racially dissimilar peers are perceived to have in interacting with their own racial group and how favourable the campus racial climate is for the Chinese students. On the other hand, and interestingly, the Malay students' attitude toward interracial interaction was not affected by how favourably they perceived the campus racial climate to be but more by how much interest they perceived racially dissimilar peers to have in interacting with their racial group. The findings indicate that perception of campus racial climate has a differential impact on attitudes toward interracial interaction for the majority and the minority students. It appears that perception of campus racial environment is important to the minority but not to the majority. These findings are in line with the literature on the differential role race has in interracial perception and attitude (e.g., Halualani et al., 2004; Pavel, 2006; Plant et al., 2008; Saenz et al., 2006) . The need to consider the role or influence of race in assessing interracial perception, attitude, and behaviour as well as in designing intervention programmes to improve interracial interaction and relations is, therefore, underscored by the findings of this study.
Overall, this study has demonstrated that attitudes toward interracial interaction had an impact on the level of interracial interaction among students at a multicultural public university in Malaysia where there is no "real" majority in the majority-minority relations. The relationships hold for both the Malay and Chinese students. Attitudes toward interracial interaction are, in turn, affected by interracial interaction expectation. The relationships also hold for both groups but the strength of influence differs across racial groups. Attitudes toward interracial interaction are also affected by perception of the campus's racial climate, but only for Chinese students. The findings of this study add to the literature by clarifying the nature and strength of the relationships between interracial interaction expectation and campus racial climate perception as well as attitudes toward and level of interracial interaction among undergraduate students where there is no real majority in the majority-minority relations in the student body.
With regard to the contributions of the study to higher education practice, one important implication is that it is important for universities to cultivate positive attitudes toward interracial interaction among students in the early stage of their study and create a positive campus racial climate by insuring a higher level of interracial interaction on campuses. Past studies have indicated that one barrier to interracial mixing is a negative expectation that another racial group is not interested in interacting with one's own racial group. The belief that other racial groups are not interested in contacting and interacting with one's racial group could be mistaken and this faulty negative expectation could set the foundation for the pluralistic ignorance problem in interracial interaction and relations. Pluralistic ignorance occurs when individuals observe others behaving similarly to themselves but believe that the same behaviour reflects different feelings and beliefs (Shelton & Richeson, 2005) . In other words, the Malay majority avoids or minimizes contact with the Chinese minority because they misconstrue the feelings or attitudes held by out-group members. They see the Chinese students as having little or no interest in engaging in interracial interaction with their racial group. The reverse could also happen. According to Shelton and Richeson (2005) , pluralistic ignorance is one of the many factors working against interracial contact and is why the self-segregation problem is perpetuated on campuses.
Given the findings regarding the influence of interracial interaction expectation it is necessary to develop the positive expectation that members of other racial groups have an interest in interacting with members of one's own racial group. This has to be emphasized and well integrated in the teaching of intercultural communication or in courses related to racial diversity and race relations. This positive expectation could be fostered and enhanced through development of empathy and perspective-taking skills in the relevant courses. When people empathize or take the perspective of another person into account they are less likely to draw erroneous negative inferences about the person's attitudes or behaviour, thus reducing the occurrence of pluralistic ignorance among the students. If students do not correct their perceptual biases, they are likely to continue to avoid or minimize interracial interaction with their peers; thus this differential evaluation of each other's interest in interracial interaction perpetuates the self-segregation problem on campuses.
What should the university do to improve the perception of the campus's racial climate? The campus's racial climate is not only a function of what one has personally experienced, but is also influenced by perception of how members of other racial groups are regarded on campus. Hence, a policy of inclusion should be firmly institutionalized at all levels of student activity and a favourable campus racial climate must be well received by all students, particularly minority students. As Hurtado et al. (1998) argue, insuring both positive attitudes toward interracial interaction and a high level of interracial interaction must be accompanied by efforts to make the institutional climate a fair and just one. Clearly stated policies and procedures must be in place to help the campus community confront and manage interracial issues better and more efficiently. Luo and David Jamieson-Drake's (2009) suggestions on key practices to promote inclusion are relevant recommendations for practice in Malaysian universities, although efforts to enhance interethnic interaction should be tailored to suit the context of the country and university in question. These recommendations include: (a) communication of a positive message about diversity and inclusion as part of institutional values and policy, (b) opening up student development programmes to all students, (c) making ethnic-related diversity engagement more attractive by offering incentives to participants, and (d) making students work together in a structured environment to solve shared problems through community services. Rather than leaving cross-racial interaction among students to chance, the university should provide students with myriad opportunities for crossracial interaction whenever possible -both in and out of the classroom. To insure a higher level of interracial interaction between students, the interaction should be structured and must occur in an environment characterized by inclusiveness.
This study was carried out in a public university with a majority of Malay students. Therefore, the generalizability of the findings is limited to universities with a similar context. In addition to replicating the study in other public universities with a similar context, a similar study should be replicated in private universities where the Malay students are in the minority to see whether the patterns in the findings can be replicated. Our analysis involved only two racial groups and hence does not describe the real situation of multicultural university settings. Future replication must include more racial groups to reflect the multicultural university settings better. Future studies, using improved scales, should investigate the patterns of interracial interaction and include other important variables (personal variables and contextual institutional variables). We measured the respondents' perception of the race relations on campus. It does not give a specific stand on the actual racial climate of the interaction. This is another shortcoming of the present analysis. Lastly, to enable better, more comprehensive, understanding, a model of drivers of and barriers to interracial interaction in an increasingly diverse campus environment should be developed.
